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How to Use this Guide

The aim of this process guide is to support educators and trainers in practice settings.

The following chapters provide general information and reflective questions for ‘stations’ of designing
interprofessional, person-centred collaboration based on ICF.

Are you a health or social care professional and train students and/or learning professionals?

This guide can serve you as a form “blueprint” if you are new in this field of work.
Or it may be used for an extra bit of help if you are already in the process of designing an
interprofessional learning experience.

The chapters are designed in such a way that they can be read independently and should fit your
specific needs, depending on where you may need help.

@ Are you just looking for some inspiration for your own interprofessional work?

\ =) Read the whole guide, starting from the beginning.

4
Do you already have a plan in mind,
but are not sure which methods to use

for your educational content?

x .
& wessss)  Start with chapter 4.

Or let’s say you already have an established learning activity in your institution,
but are unsure about the impact it has on the participants? ﬂ
sy CAPter 6 will help you to implement |
an evaluation process for your next activity.

So, you see, this guide is made to fit your individual needs. m— ]

There are even empty spaces for you to write down your own thoughts. -

For further information about the use of this guide, please watch the introduction video / Prezi.
It visualises how you may use the roadmap to designing your educational journey.

- N I\

Design your ~ ~ - II_NPR Video:
ducational 72 :
Jf-‘ou“r‘na:;’:"a il .m....,,.w....wm.u https://youtu.be/Zj70 IdvhD4

Prezi: INPRO Process Guide
presentation

INPRO Process Guide

www.inproproject.eu

Co-funded by the
Erasmus+ Programme -
of the European Union =
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1. Needs and Ideas — Why?

In this chapter, you will work with frameworks, possible advantages of interprofessional collaborative
practice for you / your employer, and what all this has to do with person-centredness and ICF.

You will reflect on where you are right now in your development and why learning within IPECP and
defining INPRO CF learning outcomes could be an aim.

1.1. Interprofessional Education and Collaborative
Practice (IPECP)

If you ask yourself why people should learn about IPECP, please watch (one of) these videos:

Sarah Wilkinson: WHY Interprofessional Collaborative Practice? (1:18 min)
https://www.youtube.com/watch?v=xjXxx3gBmO§

Joy Doll @ TEDxCreightonU (10 min): https://www.youtube.com/watch?v=qOV-5h0FpAo

1.2. Person-Centred Approach

What does person-centeredness mean to you? -> Take a look at this model (Scholl et al.)

An overview on person-centred principles is provided by the Health Foundation (2016).

Why is it important to take this into account when working with other professionals?

How would you implement a person-centred approach? Find Inspiring Didactics from INPRO,
e.g. case studies and vignettes are frequently used materials and methods (Chapter 4).

1.3. International Classification of Functioning,
Disability, and Health (ICF)

Become familiar with the WHO's ICF framework, e.g. via e-learning, which is part of the INPRO ICF-

basic course, or get to know the INPRO advanced learning material from www.inproproject.eu.

ICF-based tools and practices were developed by INPRO consortium partners from practice settings.

Get inspired by how they facilitate person-centred, interprofessional care!
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https://www.youtube.com/watch?v=xjXxx3gBmO8
https://www.youtube.com/watch?v=qOV-5h0FpAo
https://journals.plos.org/plosone/article/figure?id=10.1371/journal.pone.0107828.t003
https://www.health.org.uk/sites/default/files/PersonCentredCareMadeSimple_0.pdf
https://www.inproproject.eu/news/collection-of-promising-ipe-approaches/
https://www.who.int/standards/classifications/international-classification-of-functioning-disability-and-health
https://www.icf-research-branch.org/icf-training/icf-e-learning-tool
https://www.inproproject.eu/material/5-5-c-1-inpro-icf-basic-course-orientation-and-motivation/
https://www.inproproject.eu/material/5-5-c-1-inpro-icf-basic-course-orientation-and-motivation/
http://www.inproproject.eu/
https://www.inproproject.eu/material/5-5-b-icf-based-tools-and-practices-to-promote-the-use-of-icf-a-summary-on-the-development-actions/
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1.4. Where Are You From?

“Interprofessional Collaborative Practice in health-care occurs when multiple health workers from
different professional backgrounds provide comprehensive services by working with persons, their
families, carers and communities to deliver the highest quality of care across settings.”

(World Health Organisation, 2010)

1.4.1. Institutional Standpoint
What is the current situation at your job in your work/training environment with regard to person-

centred, interprofessional collaborative practice? What professions are involved?
At what levels do they work together? What is the current quality of collaboration?

Watch: Missed Opportunitites for Interprofessional Practice - YouTube (6:24 minutes)

Promising person-centred, interprofessional approaches are the PEEER model (Conigliaro et al.,

2015) and interprofessional shared decision-making (Légaré et al., 2011).

What is the aim or strategy of your institution? Is any developmental project planned?

1.4.2. Motivation and Needs
Why do you want to optimise collaboration? What benefits could it bring (see Chapter 1.1-1.3)?

1.5. Where Do You Want to Go?

-> Read the INPRO SR-IPLW guideline!

a) Education of students in practice settings?
b) Continuing training or development of professionals?

Were you asked to / would you like to teach students or train learning professionals?
Describe how you (aim to) train students or learning professionals at your workplace:

Task, after reflecting all these questions: Is there a reason for designing IPECP?

____ No, everything works well at the moment.

Yes, there is potential for more!
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2. Planning Group — Who?

Whom do you want to bring on board on your educational journey?

A good crew needs colleagues with different talents.

Consider a) how much time you all want and need to invest in this process and
b) in which way an implementation would be feasible.

2.1. Who Needs to Be Involved?

Interprofessional collaborative practice can, by its very nature, never be carried out by just one
person — therefore, carefully consider in your first planning activities who could be involved in the
design & organisation of learning activities (HPAC, p.13), e.g.:

- Management / heads

- Administration / offices / IT & |

- Other colleagues / trainers

- Students / learning professionals

- Persons in care at your workplace

- Partner institutions / networks / policy makers / health insurance system, ...

Which professions, clinical fields, stakeholders will be useful in the core planning team?

Who will contribute to the planning process for each relevant area to be represented?

In small institutions, all employees may be involved in the process.

For larger institutions, consider how many people from one area should be represented

and whether, for example, workshops could be divided into several design stages (Chapter 2.3).
Pay attention to a good distribution of the number of professional years and groups.

2.2. Which Resources Are Needed and Provided?

How much time should be invested?
How could this be divided?

Are additional working hours required?
Are these provided by the institution?
Is additional funding required?
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Visualise a timeline to get an idea for your specific setting, how much time your involved parties will
need to design and implement IPECP (of at least one year, if from scratch):

Needs & ideas Planning group Learning outcomes Content & methods Detailed strategy Evaluation

Are additional materials / platforms required? E.g. communication / e-learning platform

Where might difficulties arise in your planning?
Which ideas (1.5) might not be feasible?
Would you be flexible enough to react to difficulties with a change of plan / a plan B?

Is there mutual agreement for providing resources and motivation to make this effort?
Contact your superior authorities with summarised needs and benefits.
Interprofessional learning requires additional planning and coordination time.

It is important to ensure that needed resources are accepted and financed.

If you get commissioned to coordinate this cooperative project,

prepare yourself for an exhausting - yet so rewarding - experience!

2.3. What Are Needs of Involved Professions /
Stakeholders?

Management / heads: Organise at least one meeting and prepare the benefits and aims as
identified in chapter 1 to obtain agreement for investing the needed resources (2.2).

You will receive valuable information by asking for their aims, advice, and questions concerning the
workflow of institutional organisation and implementation. They may aim for person-centred,
effective, efficient, save, timely vs. equitable quality (Unertl et al., 2010).

Administration / offices / IT, if needed: In case you need your institutional services, plan at least one
early meeting to identify which steps and time you need to consider.
As an example from INPRO: an administrative checklist was created to consider relevant timeframes.

Other colleagues / trainers / educators: Ask your colleagues, planning team, and target group:
Which content, procedure, and conditions would you expect in IPECP learning?
Consider at this point the “Journey of the professional trainer” -> LINK to a YouTube video by INPRO

Students / learning professionals: To what extent can they be involved in the planning process?

Consider at this point the “Journey of the learner” -> LINK to a YouTube video by an INPRO student

Person in care at your workplace: To what extent can they be involved in the planning process?
Consider at this point the “Journey of the person” -> Interactive visualisation by INPRO
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Task: Organise an appointment for a design thinking workshop with your planning group.
It takes place between defining learning outcomes (Chapter 3.) & designing content / methods (4.).

INPRO example: You can plan duration, setting, participants, and agenda as follows

A half-day workshop could last about four hours, including at least a 30-minute break.
If suitable room(s) and material or collaborative virtual plans which support interactive brainstorming
are provided, preferably plan the workshop in a setting the participants are familiar with.

Six to twelve participants with one to three moderators are feasible per workshop. If possible, all
stakeholders and professionals of your planning group should be present (worked out in 2.1). Pay
attention to diversity of age and experience within each exchanging subgroup.

Agenda: Combine general parts with small discussion groups. After 15 minutes of welcome and
check-in (e.g. ask for everyone’s view / experience with interprofessional collaboration), use
additional 15 minutes to explain the design process (empathise, define, ideate, prototype, test) and
how the first step(s) will be elaborated within the workshop.

This MOOC provides more information: https://imoox.at/course/DesignThinking

To discover the aim of IPECP and empathise with a potential beneficial, develop a user persona in 20
to 30 minutes. You may refer to a present or a fictious person, e.g. chosen from a DIPEx member
association. Based on this user persona, split into small groups to repeat this process for service
personas (per group either learning and/or experienced professional, if needed student, educator
and/or institutional deliverer, ...), which might contribute to optimised IPECP for the initially
discussed person. Brainstorm and collect every association on possible characteristics, experiences or
needs in about 30 minutes.

To define a story and frame the possibilities, invite all participants to share the patient persona’s
most important needs from IPECP in another 30-minute session. It is useful to provide a framework
of competencies (e.g. the INPRO CF), which participants chose from or match. In INPRO, students and
educators identified the highest needs of competencies in communication.

After a 30-minutes break, participants are invited to ideate creative opportunities in small groups.
They may imagine sitting in a café. By telling their “wildest dream”, brainstorming ideal
interprofessional and person-centred collaborative learning is encouraged.

After 45 minutes and another short break, one participant per small group summarises what she or
he heard in the “café” that inspired them. “Dreams” are collected on a flipchart or equivalent,
additions may be made by other group members for up to 45 minutes.

Except for structuring / voting for priorities and checkout in final a 30-minute session, follow-up
appointments of the core planning team focus on the last design phases. Prototyping and detailed
planning of how to test the developed design(s) are described in Chapter 3. to 6.
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3. Learning Outcomes and Theories — What?
Choose competencies and learning outcomes relevant to your aims.

In INPRO, a competency framework was developed in four languages.
It provides a “bunch of flowers”, where you can “pick” learning outcomes.

3.1. Overview: Competencies and Learning Outcomes

There are several existing frameworks, you may identify one especially suitable to you.

e EIPEN: Key Competences framework (2020)

e CIHC: Canadian Interprofessional Health Collaborative framework (2010)

e Interprofessional capability framework (Brewer, 2011)

e |PA: Interprofessional professionalism assessment (Frost et al., 2018)

e |PCIHC: Interprofessional collaboration in health care (2018)

e |PEC: Interprofessional Education Collaborative (2016)

e RCF: WHO Rehabilitation Competency Framework (WHO, 2020)

e WHO: Framework for action on interprofessional education and collaborative practice (2010)

INPRO example: the framework INPRO CF was developed by considering most of these.

Task: Take a look in the INPRO Competencies Framework (Aerts & De Weerdt, 2021),
consider and select which learning outcomes are most important in your learning setting.

Task: Talk to your colleagues and target group (e.g. learning professionals or students and patients).
Which competencies (and specific learning outcomes) are important to them?

You may apply group interviews (example from the previous page)

or take a look at the “journey of the professional trainer” or the “journey of the person in IPECP”
to identify IPECP needs and ideas, motivation, and benefits.

Do they match your own needs (1.)?
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https://www.eipen.eu/key-competences
https://www.mcgill.ca/ipeoffice/ipe-curriculum/cihc-framework
https://pubmed.ncbi.nlm.nih.gov/23752243/
http://www.interprofessionalprofessionalism.org/assessment.html
https://www.sciendo.com/article/10.2478/sjph-2021-0025
https://www.sciendo.com/article/10.2478/sjph-2021-0025
https://www.ipecollaborative.org/ipec-core-competencies
https://www.who.int/teams/noncommunicable-diseases/sensory-functions-disability-and-rehabilitation/rehabilitation-competency-framework
https://www.who.int/publications/i/item/framework-for-action-on-interprofessional-education-collaborative-practice
https://www.who.int/publications/i/item/framework-for-action-on-interprofessional-education-collaborative-practice
https://www.inproproject.eu/material/4-2-k-inpro-cf-total-movie-english/
https://www.inproproject.eu/material/4-2-g-inpro-cf-total-english/
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3.2. Collaborative Factors, Learning Theories, Principles

Person-centred, interprofessional collaboration is influenced by professional-related, patient-related,
interpersonal, organisational, or external factors (Van Dongen et al., 2016).

Professionals may bridge gaps, negotiate overlaps, and create spaces (Shot et al., 2020).

Tyson et al. (2014) summarised a framework of multi-disciplinary team meetings

which considers the context, personal contributions, meeting structure and organisation,
leadership, team/social climate, meeting outputs, and attributes of successful meetings.

Teamwork activities may differ in design and purpose typologies (Reeves et al., 2011):

- Education-based interventions with learning objectives/outcomes and activities
(e.g. teamwork exercises, simulation, site visits, and placements).
- Practice-based interventions to improve how professionals interact in practice
(e.g. interprofessional meetings, communication activities / tools such as checklists,
processual interventions such as resource management, integrated care pathways,
case management, task and role shifting).
- Organisation-based interventions for quality improvement, accreditation,
and re-organising delivery of care, such as the introduction of staffing policies or guidelines
to enhance teamwork or reconfiguration of workspace and promote interaction.
- Contextual level interventions are implemented in broader scope
and depend on governments, and/or professional regulatory bodies via policies or funding.

You may apply learning theories to design interprofessional, person-centred collaboration,
which may match with theories on the assessment of learning (provided in Chapter 6.).

Contributors to the INPRO Inspiring Didactics described the Constructivist Learning Theory

as well as the Meta Model of Interprofessional Development (Reinders, 2020),

Team-Based Learning,

Community-Based Learning,

Design Thinking and the
Self-determination Theory (Deci & Ryan, 2008).

Besides general principles such as humour, interaction, reflection,...:
Which of the following summary of Sottas et al. (2017) will you work with

to meet needs and learning outcomes?

e Theory-based learning (lecture / exercise on concept / evidence)
e Exchange-based learning (debates, games, problem-solving)

e Activity-based learning (case- / problem-based, research)

e Simulation-based learning (role play, skill training, actors)

e Observation-based learning (job shadowing, observing field)

e Practice-based learning (in a realistic future field of work)
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https://www.tandfonline.com/doi/full/10.1080/13561820.2019.1636007?src=recsys
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https://www.inproproject.eu/news/collection-of-promising-ipe-approaches/
https://www.simplypsychology.org/constructivism.html
https://us.humankinetics.com/products/interprofessional-education-and-collaboration
https://www.teambasedlearning.org/definition/
https://www.marshall.edu/ctl/community-engagement/what-is-service-learning
https://journals.sagepub.com/doi/abs/10.1177/1052562917741179
https://selfdeterminationtheory.org/the-theory/
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4. Content and Methods — How?

Based on the content (defined from needs and learning outcomes, 1.-3.),
you consider the provided and aimed for general conditions.
Furthermore, you choose specific methods and materials

which support the achievement of the learning outcomes.

Finally, make sure to match assignments and evaluation (Chapter 6.).
Get inspired from existing examples and theories!

4.1. General Conditions of the Learning Activity
When and where?

Specify intensity and duration by matching the provided and aimed for resources.
Dose and type of training correlate with interprofessional interaction (Stadick et al., 2020).

Professionals trained “with eight to nine hours reported the highest attitudes towards teamwork”,
while those with ten or more hours reported attitudes which were similarly low “to those with little
to no training” (Stadick et al., 2020).

Interprofessional interaction is highest after combined didactic and experiential training.

Organise the training / learning locations depending on your defined learning principles.

This may call for a large room as well as facilities for collaborative groups.

Learning in personal presence may be combined with virtual presence and / or independent learning.
Platforms may be needed to communicate, exchange, and / or collaborate on material.

Who on what?

Describe now — at the latest — which target groups the designed learning activity addresses.
Will persons with health questions come along for the journey?

Are any partner institutions involved?

Write a general description of your learning activity.

Send a first invitation to possible participants of the upcoming workshop.

Describe the addressed target groups and content.

Register interested participants, (who on their turn) block their calendars (see further Chapter 4.2).
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4.2. Methods and Materials

How? Match methods with (learning) outcomes — look for inspiration and effectiveness!

Learning outcome / Learning method / Task for Who provides feedback and how
defined competency media / materials learners are the outcomes achieved?

Examples on the effect of practice interventions: Martin et al. (2010), Pierce et al., (2020)

INPRO examples: Take a look at the Inspiring Didactics, ICF materials and a guide on the

implementation of an interprofessional student-run learning ward: www.inproproject.eu

Reflective task:

Do the selected methods represent a good and varied combination?

Ask other colleagues: Would they take part in the course? If not, what are they missing?
What would you do differently?

Is the planning clear? Are tasks clearly defined?

4.3. Train the Trainers in Being Reflective Coaches

Task: Plan a meeting for all trainers close to the learning activity to exchange your plans.

A one to three hours workshop is useful to get accustomed with the content, methods, materials,
and assignments as well as to reflect on one’s role in coaching and giving feedback.

Within the activity, you may meet again to exchange on the group and the content.

Take a look at the Inspiring Didactics “Role of the coach”, and the “journey of the professional trainer”!

What may be expected from an interprofessional trainer?
Individual background:

e Rather developed professional identity and social skills, some intrinsic motivation

e Open mind, flexibility: embraces comprehensive content and new approaches

e Trust, safety: Ready to address own fears or prejudices, makes the implicit explicit (act
authentically, recognise the value of uncertainty, that each person is different)

Organisational background:

e Time and space to get in contact and communicate (keep tasks simple, decide well when to
act or ask a question / let handle a situation, consider the learning process)

e Respectful communication established (also as trainer team as a living role model)

e Clarity of needs, leading to one shared goal (e.g. achieving the best for the client)

e Providing clear tasks (e.g. cases and questions) and (group) personalised feedback
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5. Detailed Strategy — Where?

Approaching the start of a training activity, it's now about the finishing touches.
By taking the time to plan final details, you gain security and get prepared for eventualities.
This enables you to change plans flexibly, depending on changing needs and conditions.

5.1. Finalising a Workbook

e Specify the timetable for learning (add the training type) and breaks for each date

e Add details on the content, methods, tasks, trainers in charge, room number/link

e Organise and prepare final details of materials (presentations, case descriptions,
working sheets, collaborative tools, stationery ...) and facilities (e.g. catering, ...)

5.2. Giving Specific Information

e Send instructions on how the participants can prepare for the training activity

e You may send the detailed workbook (Chapter 5.1), if this will assist the learning process

e You may send out a questionnaire to obtain information as a baseline of your evaluation
and / or to personalise the learning process to existing competencies

e Meet the trainers (persons and partners) to ensure best preparation of all involved

e Clarify the process, reflect on one’s role and train on specific content or methods (Chapter 4.3)
Instruct how to exchange during and to report experiences after the activity

5.3. Finalising Groups and Access

e Determine which participants and trainers will take part in which group (if needed)

e Provide final information on accessibility with room numbers or links (in case of a virtual
setting)

e Prepare participants lists per block (e.g. name, professional group, signature field)

e Collect not only participation, but also (non-)engagement and in-between feedback

e Check if all enrolled participants will certainly attend (if relevant for the plan)

e Check if all material is prepared / technological functions work out
e Did conditions change? Consider how you may proceed if changes are needed
e Document all changes to the original plan, as they should be included in your report
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6. Evaluation —Is...

Finally, you get the opportunity to reflect on the process of your educational journey.

6.1. Assessment For, Of, and As Learning

Where am | going?

Guiding learners in becoming aware of their goals and learning outcomes, facilitates learning.
Use evaluation methods that support self-efficacy (Earl & Katz, 2007).

INPRO example: Learners assessed their needs based on competencies of the INPRO CF framework.
Educators of the core planning team chose learning outcomes aligned to the design process
and added selected international online collaboration competencies.

6.2. Process in Learning Outcomes

How am | going?
Assess process on different levels (Kirkpatrick & Kirkpatrick, 2016):

e Reaction: Testing engagement, relevance, or satisfaction

e Learning: Knowledge, skills, attitude, confidence, or commitment

e Behaviour: Monitor, reinforce, encourage or reward “on-the-job learning”
e Results: Measuring leading indicators or desired outcomes (e.g. costs)

INPRO example: Diaries, questionnaires, or discussions tested reaction and learning, plus a
standardised pre-post assessment (Extended Professional Identity Scale, Reinders, 2020).

Peer-, self-assessments, and group observations were applied to assess behaviour regarding the
learning outcomes. Results were the feasibility and changes in the activity.

6.3. Feed Back and Feed Forward

Where to go next?

Think of useful questions to empower self-reflection and learning of the group (Hattie & Timperley,

2007). Engage the dialogue between learners, learners and trainers as well as among trainers.
(Let) collect any ideas for future development.

Reflect for yourself and share your thoughts:

If you applied one of the tasks or trained interprofessional learners: What went well?
Were there any (technical) / time difficulties? What would you adapt next time?
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Reeves et al. (2010) categorise evaluations for professional teams according to their...

e ..purpose: formative information (developments), summative information
(worth, e.g. participant perceptions, experienced care, care process, impact, economics)

e ..targets of action: training experiences, consultations, new staff, process change, outcomes
(e.g. on collaborative practice, communication, shared decision-making)

e ..types of evidence: local or generalisable, to understand effects and their factors,
to generate and test theories, or to estimate costs, savings, resources, and barriers

INPRO: More inspiring didactics and their findings are shared online. E.g. in an open forum,

experiences and understanding of factors or theories were exchanged between partners.

6.4. Following Guidelines in Your Report

Document and report the activity and outcomes as early as possible.
Using guidelines helps interpretation, synthetisation, and replication.

Search in equator-network.org or use the Guideline to Report Evidence-based practice Educational
interventions and Teaching (GREET) by Phillips et al. (2016):

1. Brief and clear name of the activity

2. Applied theory see Chapter 1 _} l \ _

3. Learning objectives } and Chapter 3 i

4. Content

5. Materials (for learners and those used in training of educators) Chapter 4 %
6. Educational strategies (e.g. lectures, tutorials, online modules) &
7. Incentives (e.g. paid course / participation during working hours / ECTS / diploma)

8. Educators (professional discipline, teaching experience/expertise, specific training)

9. Delivery (e.g. face-to-face, virtually or as an independent study package;

ratio of learners to instructors / intervention provided individually or in a group)
10. Environment (physical learning spaces, e.g. ward, lecture theatre, online room...)
11. Schedule (including the number of sessions, their frequency, timing and duration)
12. Time learners spent in presence contact with instructors vs. self-directed activities

13. Any planned adaptations made for the learner(s) or group(s)
/ Chapter 5

14. Any unplanned modifications during the intervention (What? Why? When? How?)
15. Attendance of learners, how this was assessed and by whom, facilitating strategies
16. Processes used to determine if materials and strategies were delivered as planned
17. Extent number of sessions, frequency, timing, and duration delivered as scheduled

A P Co-funded by the
Unw'mwqupplwdScwml Erasmus+ Programme
4B UNNERSITY OF of the European Union

APPLIED SCIEN!
AND ARTS ARTWERP

) B ... % jamkizmme. Coronaria

Friesland



https://www.inproproject.eu/materials/
https://www.inproproject.eu/material/6-2-a14-open-exchange-forum/
https://www.equator-network.org/
https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0759-1#citeas
https://bmcmededuc.biomedcentral.com/articles/10.1186/s12909-016-0759-1#citeas

INTERPROFESSIONALISM IN ACTION

WNPR

References

Aerts |, De Weerdt C. Compiling Interprofessional Competencies. INPRO Competency Framework.
2023. Available from: www.inproproject.eu

Brewer ML, Jones S. An interprofessional practice capability framework focusing on safe, high-
quality, client-centred health service. Journal of Allied Health. 2013;42(2):45E-49E.

Canadian Interprofessional Health Collaborative. Canadian Interprofessional Health Collaborative
(CIHC) framework. Available from: https://www.mcgill.ca/ipeoffice/ipe-curriculum/cihc-
framework

Center for Self-Determination Theory. The Theory. Available from:
https://selfdeterminationtheory.org/the-theory/

Center for Teaching & Learning. What is community-based learning? Available from:
https://www.teambasedlearning.org/definition/

Deci EL, Ryan RM. Self-determination theory: A macrotheory of human motivation, development,
and health. Canadian Psychology. 2008;49(3):182—-185. https://doi.org/10.1037/a0012801

van Diggele C, Roberts C, Burgess A, Mellis C. Interprofessional education: tips for design and
implementation. BMC Med Educ. 2020;20(Suppl 2):455. Published 2020 Dec 3.
doi:10.1186/s12909-020-02286-2

DIPEx International. Our Members. Available from: https://dipexinternational.org/our-members/

Doll, J. Collaboration in Health Care: The Journey of an Accidental Expert? TEDxCreightonU. 2018.
https://www.youtube.com/watch?v=qOV-5h0FpAo

Earl LM, Katz SB. Getting to the Core of Learning: Using Assessment for Self-Monitoring and Self-
Regulation. In: Maclean R, Symaco LP, Adamson B, Baker R, Crossley M, Jagannathan MS, ...
& Huong PL. Education in the Asia-Pacific Region: Issues, Concerns and Prospects. Springer.
2012

EIPEN. Key Competences. 2020. Available from: https://www.eipen.eu/key-competences

Fifty-Fourth World Health Assembly. International classification of functioning, disability and health.
World Health Organisation. Resolution number: WHA 54.21, 2001. Available from:
https://www.who.int/standards/classifications/international-classification-of-functioning-
disability-and-health

Frost JS, Hammer DP, Nunez LM, Adams JL, Chesluk B, Grus C, ... & Bentley JP. The intersection of
professionalism and interprofessional care: development and initial testing of the
interprofessional professionalism assessment (IPA), Journal of Interprofessional Care.
2019;33(1):102-115, DOI: 10.1080/13561820.2018.1515733

Hammick M, Hoffman SJ, Hughes L, Humphris D, Mickan S, Moran M. et al. Framework for Action on
Interprofessional Education & Collaborative Practice. Health Professions Networks, nursing
& Midwifery, Department of Human Resources for Health. Report number:
WHO/HRH/HPN/10.3, 2010. Available from:

https://www.who.int/hrh/resources/framework_action/en/

A ' | Hanze Co-funded by the
—\q (l;)n'iv-rﬁlyofhppliad Sciences Erasmus+ Programme
. 1Y OE = Groringen :
Py of the European Union

AND ARTS ANTWERP

HARBA?H Ifh plollllen Remhdaw"\‘ Jamklx::.mm.. Coronaria

Friesland



https://www.youtube.com/watch?v=qOV-5h0FpAo
https://doi.org/10.1080/13561820.2018.1515733

INTERPROFESSIONALISM IN ACTION

WNPR

Handgraaf M, Dieterich S, Griineberg C. Interprofessionelles Lehren, Lernen und Handeln -
strukturelle und didaktische Herausforderungen. International Journal of Health Professions.
2016;3(1):47-56. Available from: http://dx.doi.org/10.1515/ijhp-2016-0005

Hattie J, Timperley H. The Power of Feedback. Review of Educational Research. 2007;77(1):81-112.
doi:10.3102/003465430298487

Health Foundation. Person-centred care made simple. What everyone should know about person-
centred care. 2019. Available from:
https://www.health.org.uk/sites/default/files/PersonCentredCareMadeSimple_0.pdf

Health Professions Accreditors Collaborative. Guidance on developing quality interprofessional
education for the health professions. Chicago, IL: Health Professions Accreditors
Collaborative; 2019. Available from: https://healthprofessionsaccreditors.org/ipe-guidance

Hemetek U, Tulla A, Aerts |, De Weerdt C, Draxler T, Freisleben-Teutscher C, ... & Kidritsch A. INPRO
Expert-Inquiry 2021. Unpublished internal INPRO report.

ICF Education. List of ICF Educational Resources. Available from: http://icfeducation.org/resources

ICF Research Branch. ICF e-Learning Tool. Available from: https://www.icf-research-branch.org/icf-
training/icf-e-learning-tool

INPRO. Materials. 2023. Available from: https://www.inproproject.eu/materials

Interprofessional Education Collaborative. IPEC Core Competencies. 2016. Available from:
https://www.ipecollaborative.org/ipec-core-competencies

Kahlili, H., Thistlethwaite, J., EI-Awaisi, A., Pfeifle, A., Gilbert, J., Lising, D., ... & Ward, H. Guidance on
global interprofessional education and collaborative practice research: discussion paper.
IPR.Global. 2019. Available from: https://interprofessionalresearch.global/global-ipecp-
guidance/

Kidritsch A. INPRO - The Person in Interprofessional Education and Collaborative Practice. 2021.
Available from: https://h5p.org/node/1216428

Freisleben-Teutscher C, Kidritsch A. Design Thinking. 2023. Available from: www.inproproject.eu

Kirkpatrick JD, Kirkpatrick WK. Kirkpatrick's four levels of training evaluation. Alexandria: Association
for Talent Development, 2016.

Martin J, Ummenhofer W, Manser T, Spirig R. Interprofessional collaboration among nurses and
physicians: Making a difference in patient outcome. Swiss Med Wkly. 2010; 140:w13062.
Available from: http://dx.doi.org/10.4414/smw.2010.13062

McLeod S. Constructivism as a theory for teaching and learning. 2019. Available from:
https://www.simplypsychology.org/constructivism.html

Moran MC, Steketee C, Forman D, Dunston R. Using a Research-Informed Interprofessional
Curriculum Framework to Guide Reflection and Future Planning of Interprofessional
Education in a Multi-Site Context. Journal of Research in Interprofessional Practice and
Education. 2015;5(1):1-13. Available from: http://dx.doi.org/10.22230/jripe.2015v5n1a187

A ' | Hanze Co-funded by the
_‘ gniv-mnyonpplicd Sciences Erasmus+ Programme
A TY OF « o :
A s of the European Union

AND ARTS ANTWERP

HARBA(?H Ifh plollllen Remhdaw"\r Jamklx::.r.:m.. Coronaria

Friesland



https://doi.org/10.3102/003465430298487
https://h5p.org/node/1216428

INTERPROFESSIONALISM IN ACTION

WNPR

O’Carroll V, McSwiggan L, Campbell M. Health and social care professionals’ attitudes to
interprofessional working and interprofessional education: A literature review. Journal of
Interprofessional Care. 2016;30(1):42-49. Available from:
https://dx.doi.org/10.3109/13561820.2015.1051614

Palumbo MV. Missed Opportunities for Interprofessional Practice. 2013.
https://www.youtube.com/watch?v=ey557BaRel4

Phillips AC, Lewis LK, McEvoy MP. et al. Development and validation of the guideline for reporting
evidence-based practice educational interventions and teaching (GREET). BMC Med Educ.
2016;16(237). https://doi.org/10.1186/s12909-016-0759-1

Pierce C, Corral J, Aagaard E, Harnke B, Irby DM, Stickrath C. A BEME realist synthesis review of the
effectiveness of teaching strategies used in the clinical setting on the development of clinical
skills among health professionals: BEME Guide No. 61. Medical Teacher. 2020 Jun;42(6):604-
615. doi: 10.1080/0142159X.2019.1708294.

Reeves S, Lewin S, Espin S, Zwarenstein M. Interprofessional teamwork for health and social care.
2011. John Wiley & Sons.

Reinders JJ, Pesut D, Brocklehurst P, Paans W, van der Schans CP. Meta-Model of Interprofessional
Development. An overarching model that connects requirements for interprofessional
practice and education. In: Utley J, Mathena C, Gunaldo T. Interprofessional Education and
Collaboration: An Evidence-Based Approach to Optimizing Health Care. Champaign: Human
Kinetics Publ Inc. 2020

Scholl I, Zill JM, Harter M, Dirmaier J. An Integrative Model of Patient-Centeredness — A Systematic
Review and Concept Analysis. PLoS ONE 2014;9(9): e107828.
https://doi.org/10.1371/journal.pone.0107828

Sheehan NT, Gujarathi MR, Jones JC, Phillips F. Using design thinking to write and publish novel
teaching cases: Tips from experienced case authors. Journal of Management Education.
2018;42(1):135-160. https://doi.org/10.1177/1052562917741179

Schot E, Tummers L, Noordegraaf M. Working on working together. A systematic review on how
healthcare professionals contribute to interprofessional collaboration. Journal of
Interprofessional Care. 2020;34(3):332-342.
https://doi.org/10.1080/13561820.2019.1636007

Sottas B, Briigger S, Meyer PC. Health Universities: Konzept, Relevanz und Best Practice: Mit
regionaler Versorgung und interprofessioneller Bildung zu bedarfsgerechten
Gesundheitsfachleuten. Ziirich: ZHAW Department Gesundheit; 2013. Available from:
https://digitalcollection.zhaw.ch/handle/11475/88

Sottas B, Kissmann S, Briigger S. Interprofessionelle Ausbildung (IPE): Erfolgsfaktoren—
Messinstrument—Best Practice Beispiele. Freiburg, CH: sottas formative works. 2016

Stadick JL. The relationship between interprofessional education and health care professional's

attitudes towards teamwork and interprofessional collaborative competencies. Journal of

A ' | Hanze Co-funded by the
—\q (l;)n'iv-rﬁlyofhppliad Sciences Erasmus+ Programme
. 1Y OE = Groringen :
Py of the European Union

AND ARTS ANTWERP

HARBA?H Ifh plollllen Remhdaw"\‘ Jamklx::.mm.. Coronaria

Friesland



https://www.youtube.com/watch?v=ey557BaRe14
https://doi.org/10.1186/s12909-016-0759-1
https://doi.org/10.1080/13561820.2019.1636007

INTERPROFESSIONALISM IN ACTION

WNPR

Interprofessional Education & Practice. 2020;19(100320)1-7. Available from:
https://doi.org/10.1016/j.xjep.2020.100320

Team-Based Learning Collaborative. Overview. Available from:
https://www.teambasedlearning.org/definition/

Tsakitzidis G, Timmermans O, Callewaert N, Truijen S, Meulemans H, Van Royen P. Participant
evaluation of an education module on interprofessional collaboration for students in
healthcare studies. BMC Medical Education. 2015;15(1):1-8. Available from:
http://dx.doi.org/10.1186/s12909-015-0477-0

Tyson S, Burton L, McGovern A. Multi-disciplinary team meetings in stroke rehabilitation: an
observation study and conceptual framework. Clinical Rehabilitation. 2014;28(12):1237-
1247. d0i:10.1177/0269215514535942

Unertl KM, Novak LL, Johnson KB, Lorenzi NM. Traversing the many paths of workflow research:
developing a conceptual framework of workflow terminology through a systematic literature
review. Journal of the American Medical Informatics Association. 2010;17(3):265-273.
Available from: http://dx.doi.org/10.1136/jamia.2010.004333

van Dongen JJJ, Lenzen SA, van Bokhoven MA, Daniéls R, van der Weijden, T, Beurskens
A. Interprofessional collaboration regarding patients’ care plans in primary care: a focus
group study into influential factors. BMC Family Practitioner. 2016;17:58.
https://doi.org/10.1186/s12875-016-0456-5

WHO Rehabilitation Competency Framework. Geneva: World Health Organization; 2020.

Wilkinson, S. WHY Interprofessional Collaborative Practice? 2021.
https://www.youtube.com/watch?v=xjXxx3gBmO8

A P | Hanze Co-funded by the
S ;g:jwrﬁlycprplicdS(ieu«l Erasmus+ Programme
AP UNIVERSITY OF =} Groringen of the European Union

APPLIED SCIENCES
AND ARTS ANTWERP

HARBA?H Ifh plollllen Remn(fau:‘ Jamklxzmm.. Coronaria

Friesland



https://link.springer.com/article/10.1186/s12875-016-0456-5#auth-Ramon-Dani_ls
https://www.youtube.com/watch?v=xjXxx3gBmO8

